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Abstract
A main component of the successful development of 
undergraduate students is a healthy combination of academic 
success and interpersonal development. Interpersonal 
development relies heavily on undergraduate students’ abilities 
to be involved socially, and to effectively form groups with their 
peers. The Tuckman (1965) model of group formation only 
works when members of the group are operating in a relatively 
conflict-free environment (Cassidy, 2007). What happens when 
bias-related conflicts and assumptions become present in the 
group formation process? This study focuses on bias-related 
concerns among LGBTQ+ undergraduate students at the 
University of Dayton and the influence that these concerns have 
on the students’ ability to effectively form groups with their non-
marginalized peers. This study is significant because it indicates 
that student affairs professionals ought to cater group formation 
to the needs of all students involved in the process, not just 
those who identify as the majority in terms of their sexual 
identity. 
Research Question
How do LGBTQ+ identifying, undergraduate students at the 
University of Dayton describe their experiences with group 
formation and leadership development processes in an effort to 
socially integrate themselves into the campus community?
Methodology
 Qualitative, narrative study using criterion sampling method
 One-on-one, semi-structured interviews
 Interviews were recorded, transcribed, coded, and analyzed 
for themes on group formation, bias-related impact on 
process, understanding of sexual identity, and impact of 
identity on post-graduation career plans
Participants
 Participants: Six self-identifying members of the LGBTQ+ 
community; three male and three female
 Sexual Identity: Three bisexual participants, one gay 
participant, one lesbian participant, and one pansexual 
participant
 Class Rank: Two sophomore participants, one junior 
participant, and three graduating senior participants
•Amount of support needed is based on specific identity
•Bisexual identity warrants the lowest need for support
•Support often sought from others with same identity
Identity-Based Support
•Group formation process is not highly impacted by sexual 
identity
• Impact is on ability to form relationships
•Minority sexual identities as a source of education during 
the process
Impact on Group Formation
•Bias is most commonly noticed through non-verbal cues
•Bias is commonly found within the marginalized community
•Bias comes from ignorance as often as from malicious intent
Types of Bias Experienced
•Employees devoting more time to learning about 
community
•Required attendance of employees at ally training
•Discuss preventative measures regularly
Needs of the Community
•May have to go back in the closet
•Become more aware of when to share identity
•Requirement to think more critically about non-negotiables 
Impact on Future Plans
Findings
Conclusions
 Need for support is situationally associated with 
different identities within the community.
 Relationship-building is more heavily impacted by bias 
than the group formation process as a whole.
 Community members need university personnel to 
devote time to education about the community
 Members are most conscious of when to share 
identity
Moving Forward
 Campus-wide LGBTQ+ issues/bias recognition 
training requirement of faculty and staff
 Future research on the impact of bias toward other 
marginalized identities of undergraduate students
 Intentional action steps being taken toward supporting 
the community after stating desire to support
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